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FOREWORD
e

A majorgoal of the Right to Read Program has been to disserninite informa-
tion about the status of literacy education, successful products, practices and

current research finding in ordei to improve the instruction of reading. Over
the years, a central vehicle for dissentination hay.e been Right to Read con-
ferences and seminars. In June 1978, approximately 350 Right to Read
project directors and staff from State and local education and nonprofit
agencies convened in Washington, D.C. to conkider Literacy. Meeting the
Challenge.

The conference focused on three major area:

examination of current literacy problems and issues.
%reassessment of accomplishments and potential resolutioa regard-

ing literacy issues; and

exchange and dissemination of ideas and material on successful
praciides toward increasing literacy in the United States.

MI levels of education, preschool through adult, were ccrnsidered.

The response to the Conference was such that we have decided to publish the
'papers in d series of individual pubrications. Additional titles in the series are
listed separately as well as directions for ordering copies.

vii

SHIRLEY A. JACKSON
Director .
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SUMMARY.

Overview 4
. ,

.These three papers.comprised a panel on the role of the private sector in
the literacy campaign. Each discUsses a specific program sponsored and
funded by e large private corporation, and each includes an account of the. program's inception and d'eveloyment, target pdpulation and mode of
recruitment, staffing, ...curriculum and, or characteristiC activities, and
rirceived benefits. The following paragraphs indicate the distinctive

" emphases of each paper. A

Polaroid Corporation
).

Polaroid's commitment to educating and training it.. personnel derives
friim the philosophy of its founded and currently reflected in both tuition
assistance and several in-houte programs, one of which includes classis in
Beginning Reading ancti. Intermediate Written Commimilations. Many of
the challenges Polaroid has -confrpnted now present themselv6s to many
industries, and- so its experience with ernployee education programs can
instruct others. Although such programscontribute to goad religions with the

1

community and the work force, corporations.should develop them because
they improve prod uctiv ityand reduce several critical problems. lost time from
accidents. absenteeism, downtime resulting from carelessness, and turnover.
It is more cost-effective to develop and retrain good worikers than tofir, them

. and hire others capable of fulfilling ,the new demands that ernege'as a
-V"--, corporation evolves. Employe should receive at teast the sante repairing and

retooling as machines. , ,

New York Insuratice Company.

Literacy Volunteers of New York, recognizing theeneed to provide adults
with an alternative to classroom instruction, trains v oltinteers to establish and
maintain satellite tutorial programs in a wide 'variety of organizations,
including New York Lift insurance Comparty,the first of its corporate
programs and now a model that has' been replicated elsewhere. The author
concentrates upon. the cooperative' nature of the venture, outlining and
diagramming the contributions, of the company, its volunteer staff,
committees and Literacy Volunteers. She concludes that it benefits the
community, by providing a critioally needed service to its residents, ancl

employees or the corporation, by providing them .an ,opportunity for
worthwhile volunteer involvement.. ,

ix
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Montgomery Ward and Company

MOngomery Ward offers tutoring to children living in the vicinity of its
Chicago headquarters. [tie author stresses the special advantages such a
program can offer because it stands Apart from and differs from school and
becnse it involves the child in a close one -on -one relationship with an adult
friend Such advantages include strengthened self-confidence, enhanced
socialization, and greaierawareness of the wolid. The author concludes that
programs like, Wards need more assistance from the schools. but that the
schopls must initiate the contact.

x
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THE CORPORATE MODEL
IN LITERACY INYOLVEMENT.

4

LILY FLEMING

Lily Fleming is Secretary of Urban Activities at New
York Life Insurance 'Company. She orgcinized and

remains activqly. involved in the Literacy Volunteers of
New York satellite there.
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The Need.
(..

Functional illiteracy among adults is a problem in every area of the nation.
The racently conducted Adult Performance Level study found that 20 percent
of the adult population in the United States lack the skills necessary to
perform many of the tasks demanded in our society such asifilling out an
application for a driver's license, completing Medicare forms, and applying
for a bank loan. Many people are unable to read instructions for long distance
dialing or classified ads for employment.

This problem is especially critical in New York City. Thek1970 Census
report that 7.6 percent of the population has less than a sixth grade
education, and rhany Sdulg with higher levels.of education are lacking in
literacy skills. Moreover, each yearthousands of city teenagers leave school
without having acquired the survival skills they need in our increasingly
complex society. Many of these young people will be unable toy find
employment or will. be stuck in dead-end jobs. The majority of these aduf(S
and teenagers experience loss of self-confidence and personal dignity,becalise
of their reading handicap; and experience difficulties in coping w ith problems
of everyday living.

-;
)

Many adults are motivated to Ilarn to read, but cannot learn with
conventional classroom instruction or are unwilling to attend classes, where
tifey have met failure and frustration-They require a more personal approach,
and thus benefit from the one-to-one tutorial satiation where instruction can
be tailored to their Specific needs. One teacher, working successfully with one
student, is found to.be an extremely effective of instruction for people.
with limited reading skills.

4

Literacy Volunteers of New.York.City

Literacy Volunteers of New York City uses one practical wa*j, to achieve the
Rights to Read for New York City residents, through the use of trained and
organized volunteers cooperating and working with professional staff.

Volunteers have the colt ran need for thorough training, professional tools
and an adequate support system if they are to operate effective reading
programs. This organization his fully demonstrated itippabilities ineeting
these needs and offers to share its training materials with a corporate sponsor
so that the.res ources and assets of bOth organizatiOns can be coordinated into
an effective delivery systern.

e 10
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Literacy Volunteers of New York City is affiliated % ith Literacy yolunteees
of Americk, Inc., a national, nonprofit organizatioy, devoted to the elimina-
tionof illiteracy. They use the tutor raining Snd'materials which Literacy
Volunteers of America has carefully developed and refined over a 15-year
period. In addition, they have developed specific training to prepare
olunteers to initiate and maintain a satellite tutorial program:

.

A

Sinee 1973, Literacy Volunteers of Mew York hat been operating a, growing
adult basic reading, trforial kogram, which now covers four boroughs.
During this time volunteers have been 'recruited, trained and supervised to
prov ide frte, one-to-one tutoring in reading to giults Who read at a basic level.

To reach out more efficiently to tutors and students within their wO-1 or
tiome areas, they cobperate with .4.y.ide variety of pub,lic and private sector
organizations in 'developing satellite projCcts which bring reading instruction
to a broader community. A few examples are:

1) College Piogram -Example. Teacher's. College, Columbia
ersity. Graduate students in psycbology receive credit for taking

Literacy Volunteers training and 'then tutoring a student for at
least six months.

2) Corporate Program Example. New Yo rk Life Insurance Com-
. pany, Employees of New York Life tutor after work at New York

Life facilities. This program has been replicat4at McGraw-Hill,
At&T, Citibank and St. 'Peter's Church.

3) Library Program-- Example. New York
tibrary has hired personnel to run adult
library branches.

Union Program txampte. Dc37, Union
active union members. ,

cp

4)

r-.
The Corporate Modeh New York 'Life In

Pulilic Library. The
literacy- .programs in

retirees ire tutoring

`Employees at New York Life Insurance Company ha,ve operated an adult
literacy tutorial project for community residents for almost three years. The
following is a brief,history and description of.4hiCroporate satellite, which
has continued tb develop successfully by meeting the needs of
and students. alt

oth volunteers

I
In the fall of 1975, the Office of Corporate Responsibility at New York Life

approached Literacy Volunteers of New York City to initiate a Joint literacy
project, sponsored and supported under the Company's auspices, using'
Litefacy Volunteers expertisst This was the first time in New York Life's
history of corporate involvement in the community that we undertook an on-
site volunteer project With a minimum commitment of one year. Initially, as
Secretary of the Urban Activities Committee, I took responsibility for the
implementation and coordination of the project. However:as the'program

3.
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developed, emplayee-voluteers have assaned more responsibility for-the
adminiAration. At this point employee-volunteers handle the day-to-day
running of the'lproject, with,Literacy Volunteers serving as a consultant.,

The impact of the program on both the volunteer aid the student can
perhaps be best expressed in human 'terms through the following two brief,
case histories: ,.,..

. .

Shiela thanle.K, Tutor. §hiela.is a Staff Assistant in the Actuarial
Department. She tutored a student from December 1975 to
Qctober 1977. Het' student advinced sufficiently to enter an
auxiliary high school prograin, Klestill keeps-in touch with per.
Shiela has, since November 1977, assumed responsibility, for .
coordinating the activities of the program.

,7

Pauline X, Student. Pauline entered the program in June IAN
reading on about firtt gr e level. She was very shy and spoke -

very little. Today, Pauline, ho iven an internship by Nev
York Life this past summer, is reading on,about a fourth-grade
level and was a speaker at our RecognitionBIniiaeton Deceniber
12. 1977.

. .

Certainly, not every student can be expected to advAce so dramatically:
Yet, the majority whO have'stayed with the program have benefited signifi-
cantly, not only readfng Ratenal they could. not previously (N- for some
reading for the first time), but acquiring a selfworth 4nd confidence that-is the
first step in alleviating the 'fear and shame assolitted with the reading
handicap. ObserVers at Nev. York Life have noted the positive. change in
students''appearances and a4o the way in which they now relate to others.,
Thus, the students seem to benefit from the tutorial relationship as much as
from the actual reading instruction. .

Over the almost three-year period of operating an in-hOue adult literacy
tutorial ptaJect at New York Life, the program has been nurtured by the
support of top management and has flourished, thrpugh its evolution, into a
largely self-sustainrng program one which involves all levels of employees.

;The Corporate Blueprint

As a result of the New York Life model, Litera4 Volunteers has found that
one 'of the most ,eff4ctive as of providing readinginstruction to its target
poputaxwan in Ncw York City is thr the corporate satellite project. Thee
corporate satellite is a joint AiteraciTifort sponsored and stoported by a
corporation using Literacy Volunteer expertise. This allows employees to
volunteer their services to nonreading adults under compliny auspices.

't!
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The corporate sponsor recruits employee,s,,of the corporation, er

tutors. They are trained by Literacy Volunteers in an 1~8-hour Tu ing

lb4'..1444.1
Workshop The volunteers,th7rtutOr, on-a one-to-ote basis, adult students
who have been ref ruited and diagnosed by Literacy. Volunteers. They tutor
twice a week fore minimum of one hour each time. They,are assisted through

. a support system provid'e'd by Literacy Volunteers staff- and volunteer-
employee coordinators Who assume key leadership roles in inaintaininethe.. .

, , program. .

. .- 4 , dr ....
..-f.Here is a brief outline of how`the program qperates:, ,

I. The insers ice workshop for tutors orpthe Glass tectutrque is for three
. hours and is conducted by a staff person from Lary Volunteers. 1

, 2' Tutor committees are formed in order 10 encourage a greater exchange.
. of infornation and ideas. Each committee has six tutors and meets. f P

Itr . based ort-the needs of the indivichfils in that group. ...;,
.

3, Tutor and'sCutrent meet in one of the Nev. York Life conference roans,
..

,The tutor uses iOrietY of materials to teach thestudein how to read.
The basic techniques used are phonics, worCls.in pattern, the experi
encestory aad sight words. ,, .

4 Attendance is-monitored quite careful!). In factmany of our efforts
.... are 'based. on 4rying. to improve student attendance. In .1977; 56

employees volunteered a total' of 1,/83 hours and, from January to
April of 't14i. year, 60 volunteers hasAlready contributed 873 hours.

' .. Vision sceeenin& is done in cooperation with the New York., State.
..

College of Optometry. .. .:
l'A

6. The,Companylirovide& tea,'coffee and freshly bakqd pastry Mice of ..

charge) fdi the progr . Every effort is made to create an environment
that will motiv the students as well as the tutors. The refrcshmenti
help itp, build a sense or camaraderie among all of the prograin
participants. ."', , .- ''

. Let me summarize quickly: 4,0
4:,

New York Life-provides: , AP -1
-

.
facilities -
tutors -

;Monetary andtlnkind contributions
board representatives

. summer jobs for stude?
\permanent employment or students

recognition programs-tor tutors and students

Vie volunteer,staff di New York pfe ,provides:
pre and posttest students ,

substitut&rutors and math advisors

13
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maintain the library
1 ,

coordinate the vision screening program, as well as the 'daY`i-to-daY
operation of m ,

K
othe prgra ... .. 1

Cotnrhittees have been established for:
attendance review
student rap sessions ,

tutor rap sesiions
1.0

\ b`p,
'newslette'r . .
annual awariprogra,n '

consultants or Fothei corporations

..--
.Literacy Volunteers provides: ,

students.
reading and testing materials
inservice training
tutortr'aining 18, hours, -
rdading,consdhaftt
continuous support

'oint effort Js two fold:
) It provides a criticallygneeded service '-oeading instruction for non--

reading adults ip our community and

sr

2) it provides an opportunity for corporate employees.to get involved in an
effective worthwhile volunteet activity.

.

The end result is the kind of service which New Yqrk needs to improve the
potential for many of its citizens to become happier, mom prockictive,
members of society, theleb5i improving the quaiity,of life in our City.

.
' s..;°
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_THE CORPORATE MODEL:

NEW Ton LIFE PROVIDES:

-.space
-tutors
- monetary and IA.-kind contributions
-board repromMtative
-summer jobs for stsdents,
- permanent employment for
students

-recognition programs fqr
students and tutors

-refreshments

NEW, YORK

1

.LIFE ADULT LITERACY PROGRAM
s

LITERACY VOLUNTEEPS PROVIDES:

-studeflts
-reading materials'.
-in-service training

-18-hour tutor training
workshop
-reading specialist'
-continuous support

OFFICE or gp
CORPORATE
RESPONSIBILITY

NL'W YORK LIFE

7
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THE CORPORATE MODEL: NEW YORK LIFE ADULT LITERACY PROGRAli
Z.

Vision Testing

A

Math Advisor

Board
, Representative '

Substitute
t'utore

#97Post Testing

" -

. 3 , 46
Vahnteer 'Cogrdinator

4

0. rt

Attendiie'an4 Rkctitdi

=

LiOI4Z-Yr

Stat.! Coordinator
Office of Corporate Risponsibility

ipMMITTEES

. Annual Awards

Attendance Review

Studint Rap Session

Newsletter'

Tutor Sessions 3-

Consultants'to other corporations

Vision testing is done in,cooperation wit}) the New YorkStfite Soliege
of 'Optonstry.

"
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BUILDING INTELLECTUAL CAPITAL:
TtIE,ROLE OF EDUCATION- IN INDUSTRY

nINDA STOKER ,-

. , . .,

Linda Stoker is Fdndamental Skills Coordinator auld, Polaeiod
Manufacturing Cowan.) in Cambridge,' Ma.ssachusettla4 specidlist
in on-the-j°4 training techniques, as well asvrogram development
and teacher .training, she has coauthored publications for 'the Head
Start arid, Job Corps programs.
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,Let me begin by telling you a little bit about the Polaroid Corporation and
the role that our Education Department plays in it.

Dr. Edwin H. Land started the Com>hy in 1937 as a research enterprise
in light polarization. Polaroid is still selling polarizing lenses, In addition,
we are now dedicated -to research, design, manufacturing, distribution, and
marketing of instant photographioproducts. The latest ones include an SX-7Q
camera that actually focuses by sonar% and our Polly ision system to capture
moving Pictures instantly in brilliant color.

In 1977 worldwide sales were just over SI billion.

Our total emplqyee population is just above 16,000. In the United States, we
have 12,000 pliks nonunion employees, most of whom work within 50 miles of
Boston. About 30 percent are management personnel and about 70 percent
are hourly workers. Polaroid has a single seniority system and an effective

i t 4- grievance appeal. procedure.

Our domestic population made up of more than 14 percent black
.,,employees and nearly 31 percent *omen. Emplwe turnover and absenteeism

are relativelyolOw.

Last year the Corporate Education department served or sup!).oiled over
3,000 employee enrollments in several in-house programs and in tuition
assistance for local, postsecondary4nstitutions. 1n-house Education programs
and services are offered in foul' areas. Business Education, Language
,Development, Career Development and the Fundamental Skill's. In addition,
other departments provide services for another 3,000 enrollments annually in
Management Development and Skills ;Training.

One of the most important things about Polaroid education is the parity
between rnamgement, and worker. Most companies v. ith both hourly and

- management clevMopment ptogram) offer more than 80 percent of their
.services to management.

, Aqother unique factor of our programs is participation. The average
industrial education progratii for blue collar, workers averages one percent
participation. The average for community adidt education programs is two to
fie percent Of the target group. At Polaroid the rate of participation exceeds
30 percent.

A primary factor in the success of our program is commitment. At
Polaroid, commitment to education begins at the top. More4han twenty.Years

4
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ago. Dr. Land, in talking about education and training in the company,-said
...

v
'dial "the function of industry is not just the making of goods, the function of
industry'is the development of people."

But the need for education and training and the need for internal employee
develo,igaig not peculiar to Polaroid. During the last 25 years we have

'6 . been in a unique position in the' nation, dealing,with problems and facing
technological challenges which few, companies have had to face. The rate of
growth and change ha4,been phenomenal as the corporation has come to hold
a special place in the economy. Many of the challenges confronted by
Polaroid during this period ate,similar to those just beginning to be addressed
by the industrial sector as a whole. And I suggest to you/hat our experience.
can be used as a_ model for,the solution of certain educational and industrial
dilemmas in the next 25 years.

In 1975. there were 92.6 million men and women in the civilian work force.
These are people who are workeng.,B) the 1990's that number will have
increased to alnfost 114 million. Conservatively,' 10 -I5 million of these men
and 'women are targets for remedial and developmental skills in reading,
writing. math and problem-solving.

Mere are three reasons Why the private sector must begin tone interested
d actively involved in educa,tion and reeducation for these men and

omen:,

I. Literacy Levels

Three to fix e'percent of the adult population of the United States can'tiread,
That's a lot more people than can be-accounted for by retardation, severe
dyslexia and other factors which are used to explain away thisaproblemi

Many of these people make it and make it successfully into the weak force.
But at a great personal price In addition,according to the Adult Performance
Level Survey conducted by the Universal of Texas for the Office of Educa-
tion, one adult out of every five lacks the reading, writing, math or problem
solving skills he or she needs to function competently in society today. The
private sector is the place where people come for gainful employ ment, and if I
in 5 people Can't function in basic skills, ails creates a societal praglemihich
we must address,because it extends too deeply into the core of our society for
us to simply say, ".Well, we just don't hire therm''

.

'These data, incidentally, are corroborated by another study which more of
you may befamilia'r with the National Assessment of Educational Propess,
studies of language and math skills. The reason I prefer to use the APL data,
however, is that the study was done entire/} with adults, and it demonstrates
that there is a higher percentage of oldet adults in.the no'nfunctiooing category

1
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than in younger age ,groups. This is im,poitant, because it shows'that the
problem is not anew ontTlle data cannot be explained by simply s4ing ttiat
schools havcrabeen doing their' jobs the _last fay/ years. Adults who are
dysfunctional in applying basic skills havebeen with us for many years. And
thedifficult part of the APL study was,that they asked beople to apply their
knowledge. , ....

; , .
. .

. One more thingabout the APL data that might be of Interest toyou. People
were tested and data compiled for Many 'different Qarhrneters and while the
percentage of nonfunAioning Individuals goes down as ed ut.atoin level goes
up, nine percent (Ante "some;vollege"and two perce.nt of the "college graduate
plus4 categories were in the tisfunt-tionaliaerfo.rrpance'class and 27 percent of
the "some college" group performed onlY marginally. ,

11. School Completion,

The second reason why the private sector must be in olv ed in education and
,reeducation has to do with readifipi . Not reading readiness, which as
educators we all talk a lot about, but working readiness. A lot of the work of
educatork,is invested in selling school to people who don't want to be there.
We tend ttz, say do this, or that, it will be useful to you later in life. Well, the
only Correlation that we can find between high school completidn and job
success any where is in attendance. With the exception of specific prevoca-
tional activities such ag-lour years of bookkeeping being a prerequisite to an
entry level job at a bookkeeper trainee, there is no correlation between what
people do in school (academic performance) and what they do at work (job
performance).

In industry we have learned that we tan expect a high- school graduate tb
show up and stay out of serious trouble. But we can't assume thtylt a high
school graduate can read, write, do math, or think.

III. Rate of Change

The third reason I want to share with you for the private sector to be
involved imeducation is this. ws have les's than 25'years left to the end of the
century- The young men and women who graduate from high school this week
and enter the work force this year wilronly be 40 years old when the century'

'changes. And unlike their grandfathers who could leave school at any time to
spend 20 years developing a craft or trade, these new workers Will change jobs
six to eight times &tureen Roy, and then. Some of these changes will be
promotions or relocations; but 40 percent of the jobs that people will be doing
by the turn of the century don't even exist now.

4 /
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If you take with you only one thing from my comments this morning, please
let it be the challenge these facts pose. How do we know what people willneed

. *to, knowif wee know what they'll have it do?
1 0

Summary' 4

-I:

One person in five is cly functional in at least one basic skill. 'High-school
completion is not a predi tionof success on the job. And the rate of techno-
logical change has beco e so rapid and so sophisticated that we, cannot
anticipate what people 'II need to know many years before the fact. These
challenges form the carte t for the employee education crrograms at 'the
Polaroid Corporation.

rOur programs, a cl specific ally our reading programs, are developed not on
the basis of "are thy good to have" or "should we do this or that," but rather
on the lines of "do we peed' it?" We cats demonstrate their relevance to job
performance improvement and jobgrowth.

One point 1 want to be sure Is clear, and that is that these problems arerby no
means peculiaitto Polaroid. They are endemic in'iiur society and the growth,
transitions and champs we will be facing as a society in the next decades may
,prove to be the gieatest challenge yet to our way of living and working.

' Twenty-five years ago in Cambridge. in a room in the building where Elias
Howe perfected a sewing machine and across the road from the lab in which
Thomas Watson received the first overwire telephone call from Alexander
Graham Bell, three men sat and discussed Polaroid Employee Dealbpment.
Plant engineering people and planners were d'ev'eloping processes that had
never been done before for a pro ct that had never before been imagined.

They fund that in the short run they could design jobs iniwhich they told
peoplento do this and that and it got, done. But in the, long run management
could see that even that-svould not workfrout. Polariod needed employees who
understood what they were doing, who saw how their tasks fit together to
form a whole, who worked with management to improe the product, and
who had the theoretical and codceptilal skills to grow with their jobs and with
the corporation. And grow it did. from 1950 to 1960 Polaroid quadrupled in
'size And from 1960 to 1978 it has quadrupled again. This growth plus,
deirelopment of the ,state-of-the-art technology and short turnaround from
conceptual plan to online prductiontaused exactly the same dilemmas for us
that planners ,say the private sector to face in she next two decades.

The result of that meeting was a decision to offer all hourly em2roy. ees an
on -stlift math course. This was folloWed by a path and chemistry prdgram
which in turn sparked a series of job-related education and irainingprograms
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in a continuous line tO the present. Today, over a million dollars a year are
expended specifically on employee edtication, acs distinct from skills training.

This type of integrated dpvelopment is rooted in an important premise.
E)er), successful business operation is based on knowledge, of markets,
machines, materials, and manpower. And just as we groom marketszilevelop
our machines and facilit)es, and conserve our materials, we sholld also
husband and develop ourmanpower services our work force. The cosrof
encouraging. developing and retraining good workers is less than the cost of
terininating good workers and rehiring others. The Lost of turnover in actual/
dollars, including retraining downtime and lost morale is far higher than re-
training costs for good workers.

Fundamental Skills and Reading

The four eduCation programs I described, a few minutes ago, tuition.
assistance for employees attending academic institutions, management
development progratir. and hourly skids training form the comprehensive
yduLation and training effort of the Polaroid Corporation. This morning I
'Would like to concentrate on the direct service and support programs for that
segment of our population v.hu have problems with reading, writing, math,
and problem-solving from pre- academic to potsec'ondary equivalency.

Fundamental Skills classes are all v oluntary..1 believe that this is the secret
of our success. They-may be offered on-shift, or off, on the employee's own
time, or more often a combination of the two. We offer classes which provide
dub-related'skill development that may be needed to improve job performance
or to enliance job graith. Readings- taught at three levels.

Education counselors are available to do informal competency- based'
diagnostic work with Individuals. plan education needs, and refer indi id uals
to appropriate pru'grams both instde the company and in tte community. An
individual who has reading, writing, math or other basic skill problems from
preliteracy to the postsecondary level may Lome to the eduLation counselor.

Another vilar sere ice is provided by this program for the organization.
My ;tall aid I work with supervisors, departments, job family groups, end

'division planning groups to or with,employees who collectively need to
develop a skill for improved job performance. This sericealso provides
specific job related information and materials as ongoing support for
Furidamental Skills classes.

The Fundamental Skills programs ,are designed to help its students work
not only on job-related skills but with their attitudes, feelings and the anxieties
of being back "at school." The first and last thing many of our clients learned
as children in school was if they didn't "let it" they only had themselves to

14

22



blame, These feelings and beliefs end up getpng in the way,of learning
happening. Our - courses are planned to facilitate learning and asst employees
in becoming'proactive learners and workers.

The Fundamental Skills program has been influenced by the work of
Gregory Bateson; Jean Piaget and his followers and Paolo Friere, paitieularly
his book of essays called Edutationfor Cruhal Constiousness. Each of these
educator, philosophers address in someway the problem of identifying and ,
dewloping. leels of awareness, consciousness, and thinking ability, and of
developing els to mme the learner into an active rule in the process of
liVi ntro ng-his own life and decisionmaking.

Study Skills

The study skills course was designed assist men and women who us tithe
tuition assistance plan, are preparing for e ialency or board exams, or are
interested in company supported training pr grams, apprenticeships and so
forth. In any one year about 900 people are the tar get group for study skills
and in its present design the Course will run three times a year.

Study skills workshops are offered in:
. .

,,, Learning Stfie -Preparing for Exams
fdi:ling Efficiency Using Librariesayding

and Technical Reading Notetaking and Listening Skills
:Study Blocks and Anxiety Writing Papers

The study skills course is made up of a series of eight three-hour workshops
r

and an indiulual mal take one OE all eislu repeating them at ariot times if )

he wishes. 4ch session is designed to include diagnostics, an c:serc iew of the
discipline, ind resources referrals for people who recognize a 'problem they

ist.
wish to pursue. The program entirely

land

take) place off-shift.
The average session has about 15 enroll0 and.a 1

,..
Some of the comments from the employees who attended the lastseries are.

"I thought,) knew all about this but I learned something 'new"

"Although it took me longer to write it, I got an A on my paper"
,

"I didn't realize I could learn so much in three hours"

We are expecting to publish a study skills manual to be used in conjunction
with the workshops early in 1979.

Intermediate Skills: Written Communication

T intermediate skills ceases, Written Communications and the Math
alL ayre the fulcrum of the Fundamental SkillS Program. We expect students
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who have passed this point to be able to function independently, be able to
work on their study plans by themselves, evaluate their progress, and both
know when they'need help and where to go for it.

Since bur premise is that we are teaching people the skills they need to
become, proactive workers, these are the courses, in which. that premise is
developed aftd borne but. In both of these courses the employees and
instructoss work together on individullb prescribed learning plans. The
students meet together in classes, however; sv their ability to wort together
and support each others' learning is an important element of the program, and
one whose ramifications in both work and ho*me situations are as obvious as
they are positive.

Students are referred into written comm- unicatiyhs from beginning reach %

fromwork problems ,from education counselors, from the ESL program a d
from high school equivalency. They may be in .class from five to ten week t a
time, four hoursa week. The classes are highly structured. They begin with an
experiental workshop on communicatir skills and modalities which
includes emphasis on formal and informal modes, critical reading a
propagadda, there is a presentation on how the class is organized a d
functions, there is a reading and writing diagnostic, and then the stude s
work on,their own or in Small groups under the direction and supervision of
the instructor. the skills addressed in a student's prescriptive plan depend on
the diagnostics, but the content and approach are consistent. Wilting
exercises arc influenced hy Dun Murray and James Moffat, with controlled
composition based cnitInda Kunz's work. We teach these skills inductively,
encourpging the student to generalize rules from patterns.

Reading activities are similarly Organized, and the content is tied in with
whatever is most important in each student's life right then. We specifically
work in this class on structural analysis in both reading and writing,
vocabulary development, information gathering, critical reading, inferential
and generalizing skills. Content may come from any Where but our objective is
to improve employees' reading skills and direction following for job-related
tasks.

A

Beginning Reading

'Since 1972 literacy has been a special part of t e Fundamental Skills
program. Classes are currehtly designed to rqn three hours a week, one on
one, to make a special effort to move a specific group of preliterate employees
to a, level where they can benefit fr6m group instruction. The development of
this program has been heavily influenced by the work of Frank Smith, Paolo
Friere, and Jean Piaget.
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The target population I'm this program is about 200 employees, there are

about 100 in the demand group. These are men and women who are steady
workers with good performance reviews, for the most part born in the United
Statd and English speaking. They are people w ho spend enormous energy in
compensation and are unable to move on to more sophisticated jobs for which,
they would otherwise be eligible, because such jpbs requirusading skills or
because they cannot read the,-job posting board. They are not mentally
retarded For the last five years iboilt,80, of these individuals have been
invoked in pre..and .neoliteracy instruction. Working with successfully
employed nonliterates is like handling porcupines. One works verA,very
carefully. .0

When an indiv 'dual becomes known to us it is through ohe of three sources.
Increasingly supvilors, crew chiefs and personnel administrators are
learning to recognilelonliter'acy compensation behavior..A large number of
people eligible for this program in fact self:identify by applying for the high.
school equitalency And increasingly, men and women who are or have been
students counsel and refer colleagues who play the same games they used to
play. ,

Once an employee comes to us we work on an informal diagnostic
assessment that we have developed in-house. From that data the counselor
and employee decide whether classes are appropriate or possible Sam the
student's point of view, and what information should be stiared with the
supervisor. With sonic supervisors, it is a lot. And with some it is not a lot.

If the employee is placed in a class the instructorreviews the diagnostic
work and plans'.a prescriptive program with the student. Specific skills

"'Covered in the class vary of course, but we have identified a number of
common factors For example. Polaroid employees need a set of about 100
site word; for surNiv al. Beginning consonants,and long vowels are needed to
use language experience Reading practice is.based primarily on the language
experience approach. with supplementary reading from other students'work,

,0 signs and other w ritten material from the work place. Needlessto say, we use
great deal of photography. ,

V

As a matter of fact, we find the, photograph and the safety signare more
orOfective tools to use with the student than books, because they bring the

content closer to the reality of the reader, closer to his; her need to know. We
believe in using the right tools for the job at hand, and books are not always
the best tools for the job. Sjnce reading is so completely identified with books
in the student's mind Ind itUtetn a negative identificationhe or she
doesn't "see other Writing. We o change thqt. Survival reading for the
most part is on walls, job posting boards, and in newspapers. It is in perform-
ance ratings an advertisements, menus and technical and *instruction
manuals.

.
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Since three hours a week really isn't very much time for class, each student
gets a tape on which the instructor gives exercises, instructionS, reads
pissagesoand gives answers. This r.ay the students can practice their exercises
at home' and self-coreect,-ThiS .practice reinforces the students' taking
responsibility for their own learning and allows the instructor to educate to
lead the student oastone set of behaviors nd into another:training for self-
actualization, self - control and self-detertniAation.

Implications for Education: Will it Lase-
(

How dOes a pro like ours fit into the corporation and into society? I
have suggested that t e Polaroid Employee EduCation model is a design for
problem-solving in industry in the coming decades. Edgcation, Basic Edu-
cation, and Reading Programs 'should not be developed just because of
Affirmative Action, although they do prit vide access to equal opportunity in
jobs and job development for the houNS, employee. They 'should not be
Community Relations-efforts, even though such programs may enhance the

'corporate relationship with the Lomniuno, Employee education isn't really
foitge benefit like health insurance or safety shoes, though clearly the

_employee benefits fion1 the service. Employee education is an (integral part of
job growth and in the enlightentd self-interest of the,corpotation.--- 4

In this context c;mployee education programs are cost effective because they
have a positive effet in reducing several of many corporations' most critical
personnel and manufacturing problems. lost time from accidents is cut Awn,
absenteeism is reduced, there is less downtime due to carelessness as attending
behavior increases, turnover is reduced as more internal growth becomes*
possible; and low morale- disappears.

We take care of our machines, continually repairifig them and overhauling
them. And we.prov ids opportunity and encouragement for all employees. It's
the least we can du to treat our employees with the same care and attention we
giveZur machines.

Once upon a time a farmer and a professor wer it a boat ercssing a
turbulent river..tgir, reasons for crossing and fo; crossing together belong to
another story and have no effect op this one. et

"Tell me, sir,"said the firpfessor, "How long will it take us, at this rate, to get
',to the far shore?" t

"Dunno" replied the farmer, "Ain't never been there before."

i'lleYour speech is appalline gasped the professor. "Have you never studied
grammar?" The professor was .so upset he nearly fell out of the boat.

18

Co

1..



"Nope, ain't never had nb time."

"Then, man, you've wasted half of your life."

The farmer did not reply; and kept on rowing. finally, he said, "Tiff me,
yqung feller, yOufver learned to swim?"'

haven't actually," admitted the professOr, "I've neva had time for
sports." t -

"Well now," the farmer said, it Ions likeyou 'ves.iasted all you). 'cause
this boat is sinkin'!"

The question I have to eave you with is this. whoare we as educators and
edticatioirplanners? Are we thefarmer? Or the professor?... or are we the.,.leaky boat? --t

Again, from Dr. Land:
- '

i--s"What a scandalous thing it will be when you look back -ode
hundred years from- now and realize that the only characters who
were regarded as good enough.to teach were the ones between the
ages of three and 15. And after that, they were thrown out into a
chaotic worldtaitd were never supposed to be taught again.'

. -. .
_ Thauroptu.
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READING ALTERNATIVE:

PRIVATE TUTORING PROGRAMS

DANIEL BASS ILL
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Daniel F. Bassill is National Retail Advertising Supervisor for the
Home Furnishings Group of Montgomeiy :Waril.,Forthe past three
years he has chaired Ole Montgomery Ward! Cabrini-Green
Program, having joined the program as q tutor five years ago and
served on the planning committee needy as long.
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It has been generally recognized over the past several years that we are in the
middle of a great education,akdilemma. We've been spending more and more
money each year to teach our children to read and they seem to be learning less
and less. Not just in the cities where the problem is most severe,,but all over the
country the question is being asked "Why can't Johnny read?"

It's not ;ust the little Johnny's who can't read. High school and college
students and much of the adult populatitin can't read well either. Just recently
I met with a volunteer tutor in Chicago w ho described to me a young man who
is grad uating &mil high school this year and wants to go to college, but he can
only read at a third grade level! Something needs to be done to change this.

There are many, efforts being made to cure this diseases if it is that. The
schools and the professionals are mobilizing their resources for an all out
battle. Many new ideas aie being tried, and even some old ideas are beginning
to be recircutatO. Just recently I saw an article in a Chicago paper about
schools going back to .teaching basics.

One course Of help is the private sector. Community involvement. Many
non-educators/ private citizens, corporations and church groups have
recognized thei Oroblem and have been foiming their own tutoring programs
to combat it. And professional educators are reaching out more and more to
meet them. Maybe this is not such a new idea. There have always been church
schools and day schools of some sort.,And many parents have been involved
in teaching their on children thtough PTAs, or as classroom helpers, and in
their ow n homes. But it is new when you consider that w hat we are seeing now
is people reaching out of their. own local school system environment to help
teach other people's children. This is happening in cities all over the country.

What advantages and opportunities does a tutoring program offer? What
can it add to what the schools are already doing? Firs of all, many tutoring
programs, Wards included, deal with a child outside of his normal school
env ironment: In fact; many tutoring programs intend for their activities tl) be
very unlike school. There's a good reason for this. If a child is already having
trouble in scho61 he may have already formed negative attitudes about himself
and the school. If he gets the idea he cannot learn school subjecis, he probably
will not. He may have quit try ingrto learn and may be simply tuning out the
school system.

A tutoring program can be different. It can be fun away from the daily
routine at school. At tutoring a child oan have an moult for his very own
personal friend. He has someone whom he can talk to, and more importantly,
who listens to hirrrsqrgi praises him when he is successful, .eVenaif its only in
attending the sessions regularly. Plus, there are field trips, and parties and
games and exhibitions -'all soris of things.

.t"
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Even the books and stc ties at tutoring can in,..olVe subjecds the child can
relate to and be interested in. He "can read stories abotlt ghetti neighborhoods
like his, or the bed..he sleeps in with hjs six broTherg. CV thew all village where

, hc,. was both and raised before coming to the city .:Orthe.can read about the
Kung Fu he sees on TV. For many kids, it's exciting just toso to the big office
buildings where the tutoring sessions are held. s,

"It is in these settings that the tutor can start rebuilding the child'sself-image
and self-confidence. He can deal with the child on a level designed to meet tlfe
interests and needs of that particular child. As the tutoring sessions go on, the
tutor will 'diicoser what the child's interests are and then use materials related
to those interests to develop reading and wring skills. Through positwe
reinforcement offliccessfully corripleted project's the, tutor can, in the one-oh-
one setting, start to rebuild the child's attitude about himself, abowchool,
and about his ability to learn. Then we may start to see some improMient in
his abilitS, to read.

A tutoring pro ram can also be a tremendously aluabte socializing factor.
And this sociali mg can help the child to des elophis oral languge abilities and

,his writing skil e are three points to this. First, the tutors are Omits:in
most programs. For many children these are the first adults outside of school
or family or church that he has eVermade friends with, or talked with for any
length, of time. Some children make a quick:adjustment to this and after a,
couple of weeks are very open and friendly and can be heard chattering away
like gossips. But for sorts.4tildren this is a very. hew and difficult experience
that takes time for developairrti

The program can help the tutor eliminate thealpness by pros iding activities
for the tutor and tutee to talk about such as field tripe, parties, movies,
lectures, etc. These pros ide a natural forum for 4ilestions and answers and the
beginning of conversation. For some children ;his may take a whole year, bin
it happens, and this learning to communicate is ire of thogreatestlibenefits d

;.
any, tutoring program.

_

SeCondly,as the tutor,' tutee relationship develops, the adult image itselfo

becomes a socializing fattor. The child sees adults vgio treat him as a friend, he
sees them working togetherin new situations. Fpr many rnindity Children this
is their hrst cobtact with white adults in close situations, as it is for many of the
tutors with the children. For many poverty, area children where welfare is
common and many families are headed by only the mother, a male tutor may .
provide a father image which is lacking in 'the home. This same male tutto
might also serve as a success image to the poverty area child who is used to
seeing adult males out of wink. .

. ..
.... , -

The children learn from these associations.They Icarian work with these
varied adults aticl.they learn that people of dkerent races and backgrounds
can and do work together in harmony. In addition, they identify with these
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adult images and,they try to copy them. This, itself, can contribute to the child
feeling better abgut himself.

4

Finally, through the varied field trips and activities the tutoring effort also
helps expand the-child's experiences and knowledge. This growingawareness
of the world around him can lead to an interest in reading and writing. The
tutor is encouraged to use the field trips, exhibitions and other events to get
the child interested in learning more about the aCtiv its. Thr6ugh thisithe tutor
can show the value and fun of books. Simple curiosity can lead to pictures,
then pictures and. ords, and finally, all wOrds.:Furthernore, through asking
questions and through simple tutor, tutee conversatiohs the tutor can help the
child express himself better. The child is encouraged to put his ideas on paper;
with words or pictures, or both. These efforts'are reinforced and rewarded by
reading the child's stories back to him, or by reprinting the stories or pictures
in a program newsletter where he can see and reread his own story.

Tutoring programs can also reinforce what i., taught in thedlassratm and
work to prev ent mild reading problems before they become too severe. The
tutors can help; the children with their homework, if the child wishes, or by
working with the child's school, can determine what types eiketi,.ities would
best fit into tht teacher's plan of teaching. If mildreiiding problems can be
identified and solutions to them explairked in such a way that the tutor cause
them, lessons can be built into the tutoring activ ity which can elp overcome
those problems.

These are just some of the potential benefits 'of tutoring programs for
children whoare experiencing difficulties. In programs where the children
enter at a young age and slay for several years, the tutor's encouragement offer
those years can be a big plus in helping those childrih develop positive'
learning patterns:

One program that fits into the exampkg of what has been described is the
Montgomery Ward, Cabrini-Green Tutoring. Program in Chicago, Illinois.
The Wards program deals with children who are in grades 2 thr u 6 or not over
13

development on Chicago's near north side. This neighborhood,
ars of age. The children are rcruited from the Cabrini-Green Public

.which borders the Montgomery. Ward complex, has had a dismal reputation
of crime, poverty, unemploy me nd welfare over the past 20:years. But it is
making great suites in reducing tha reputation, partly through the efforts of
programs like the Wards Tutoring rogram.

Children for the Program are recruited in Au-gust of each year by memlbers
of the Tutoring. Program's staff and members of the Chicago. Housing
Authority for that area. Tutoring sessions start in October and last through
May. They are held each week on Tuesday and Wednesday evenings from 5
until 6.1.5. Onbe a child enters the Program he is eligible to return each year
until he graduates (6th grade or 13 years. old). !Wan) children have been in the
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Program for all five years they were eligible, and many complete famthes have
gone through the Program during the 13 years it has been in existence..

The Montgomery Ward; Cabrini-Green Tutoring Program was started in
the surilther of 1965 by a small group of employees from Wards corporate
headquartet's in Chicago. During the first few years of the Program's existence

1, the tutoring sessions were held in a small, poorly heated, dimly lit dayroom of
a building in the Cabrini-Green area. At first, /here was only one session
weekly, but as numbers increased, it went to two a week.

The tutors who came found themselves cramped for space, and starved for
materials The noise reveltierated throughout the room, often bringing
communication to the shouting level. Many tutors were afraid to even go into
the area of the building: During these early years the numbers were always
small The Program usually started in October with around thirty tutors and
.forty to sixty children and by June, when the Program ended, was down to
around ten There were always too many childfen and not enough tutors to
serve them.

In 1971 the Program's leaders' decided that if ii were to continue to.survive,
to grow, and to provide greater benefit to more children,a change would have
to be made in the location and facilities. Montgomery Ward agreed to/move '
the Program into its (awn headquarters complex. There tutoring sessions.,
would be held in the spacious cafeter' iabf the administration building (now the
Merchandising Headquarters). lighting -was excellent, the area was well
suited for tutorirtg,land the children and the to s loved it. For the children, it
was a new' experience and fun just to come t the big white building on the
corner; for the tutors, it was a much more c itiiiient location to
the incentive of the new locatiop, plus ioricititrated recruiting-dryie; a
greater number of people signed up to 3,0. over one hundred alit first year.,
and more every year since Then.

But numbers alone do not make a program good and beneficial. In fact, the
coldness and bureaucracy of largeness can sometimes be harmful to a
who needs individual attention and support. This was happening in the Wards,
program. During the years 1971 -1975 the Program struggled with the
opposite pulls of its size and its goal of individual one-on-one tutoring. It also
struggled with continually changing leadership and a lack of thorough
planning and organization. It showed these difficulties through its drqpoijt
rate The Program annually started in October.with over one hundred tutors,
but seldom finished with over sixty or seventy. But even so, its benefit and
need was not questioned. The most obvious and lasting testimonial to the
Program's success was the fact that 'small children would begin appearing at
the front entrance to Wards in the middle of the summer asking the -guards
when tutoring was going to stall again., hey didn't have to come. They
wanted to.
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Many different efforts were made to solve the Program's weaknesses. Sdme
were,good in some ways, some good in others. But rione was the complete,
solution because the dropout ratio continued to be nearly 50 percent A first
breakthrough came in the Pall of 1975 when the company provided the
Program with office space of its own on the first floor of the administration
building. Up until that time all Program records had been kept in the business
offices of program,c6mmittee members scattered throughout the complex

The tutoring office provided rooin for centralized recordkeeping and ideal
work space for the Program's !eiders away from their own job obligations. It
brought the history and ideas of past and present leaders out ofmany -offices
and into one place whereethey could be shared, and it provided a stage where

a new leaders co,uld build upon tote accomplishmergs and ideas of their
predecessors rather than hav 'flirt° learn the same lessops and make the same

mistake"; over and over again.

In 1975, the first womprehensivg tutoring budget was submitted to the
company, and in 1976, this was exp4nded into a cpmplete tutoring plan after a
summer of planning.In this past 1977.78 school'ear the Program submitted
the most comprehensive and ambitious tutoring plan ever, and then followed
through on it. Even with the worst winter in Chicago's history working against
it, the Program was successful in its battle against dropouts. After starting the
1977-78 tutoring year withOne hundred and thi0-five tutors, the Program
finished in May %with over one-hundred and fifteen, less than a 20 percent
dropout. And the ratio for the children was, eveti lower.

The Wards Tutoring Program has been a volunteer activity since its
beartining m 1965. It is administered by a committee of ten to fifteen
volunteers (see attachment), most of them Ward employees, who meet at
lunch or after work weekly (during the summer, twice weekly) to plan and
implement the year's goals and activities. All plans are aimed at single goal:
"To improve, motivate, and stimulate a child's desire to read through one-on-
one tutoring and other related tactiviiteld...trips. guest lectures, and
simple tutor, student conversations are important tools in reaching this goal

The Program a highly structured, but allows immense individual freedom
of activity. Direction is provided throughout the year to help broaden the
child's experiences and give the tutor and tutee a subject foe research and
conversation, The tutors are encouraged to use these activities to help the
children express thems*,es or and on paper, either by writing or drawing
pictures. Then these jactivities are linked by newsletters which.tell of new ideas
and coming events, and reprint stories and pictures xibmitteckby a children'
Seeing their own stories and pictures, or those of friends, further reinforces the
desire to want to learn to read and write and serves as a reward Tor trying. The
newsletters are even distributed in the community for the families to see,
serving as still another reinforcement.
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During this same time a broad library of readingand resource materials has
been accumulatad to assist the tutor and tutee. These include workbooks,
work sheets, short stories and the children's magazines, to name a few. In
4ddition, there is a large supply of 'paper, crayons, scissors, glue, glitter and
games to tempt any youngster into activity. Also, for the past three years,
records have been kept for each child who has been a member of the Provam.
These are made available to the tutor and can help him to get to know thechild
more easily and to pinpoint areas where he should be concentratog his
tutoring'efforts This past year, there have also been Right-io-Read directors
present at each session to provide assistance and reinforcementfor the tutors
and children.

Through all of this structure the Program remains an individual one. Other
than required participation in the scheduled activities and parties, the tutor
plans each .of his own sessions. some just like to sit and talk with their tutee,
some play games. Many use the reading materials or make up their owrk
materials using catalogs, newspapers, or just plan paper. Some tutors take
their kids to their offices in the complex and have them dictate stories which
t1),e. tutor types out on his typewriter, then he has the child reread the story. Or ,
the child types the story liimsel. That's a big treat for most of the kids.

Many Other tutors and tutees work in groups with others playing games,
working puzzles. or reading plays. Most tutors plan two or three different
activities during a session because of the children's limited attention span. The
combination of organization and independent planning is the best way for a
program like the Wards Progta,m, oeTost any 'volunteer program for that
matter, to be successful. They must be so thoroughly planned that everything
happens so smoothly it doesh't seem to be planned at all, and they must allow
the tutors and tutees to work at,their own 'levels f abilities and Interest.

During the-past year one of the scheduled activities for the tutors and
children in the Wards Program was a visit by Lincoln Park Zoo personnel
with animals for the children to see and touch. Did you ever see a second
grader touch a boa constrictor? Or did you ever touch one? Following this
there was a movie just before Christmas, to try to put more meaning into this
holiday than just presents. The Christmas party itself was held during one of
the worst blizzards in Chicago's .history. The entire Wards complex was shut
down at two o'clock in the afterrfoon. Still there were all but three children

%present and almost all the tutors even those that didn't work at Wards. This
year's Christmas program featured ananimated, one hour puppet show which .
fascinated both tutees and tutors. It 'also included a ceremony of formal
recognization of affiliation with the National Right-to-Read effort for the '
Wards Program And of course, there was a visit by Santa who gave each tutee
a gift, .. .

In January, there was a special judo demonstration for he tutors and
tutees, and in February, there was a special get-together just foLthe tutors
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which served as a mid-year reinforcement. During the rest of February and
March; many tutors got' together on their own And took' their tutees to
restaurants or museums and zoos.

In April. the Program went on a field trip to the Chicago Historital Society
and I-melon Park Zou. Shortly after that hundreds of pictures which had been
accumulated during the year for the Program's yearbook, but not used, were
distributed to the children. Some made scrapboloks with the pictures, some
made cards for Thelr alts or their tutor, and some made interestingArt

mpictures.iThe w hull*. was capped off late in April 4 a recognition
dinner given by Montgomery Ward for all'of the tutors and a end-of-the-year
party for the children which featured a graduation ceremony for all of the
sixth graders. Each of the year's activities are highlighted in a yearbook which
is prepared annually by the committee add distributed to all of the children
and tutors avtlVfinal party.

..1

There are /eral reasons for the success of a program like this. One is the
location of Athe -Montgomery Ward complex so close to the Cabrini-Green
neighborhoOd. A natural climate exists for corporate tutoring. There is a large
number of educated employees to draw tutors from, and there is a huge need
for tutoring services in the neighborhood. Also the facilities are an advantage
Most of the tutors work right in the building, so they don't have to travel to get
to tutoring sessions,4and, there are ample parking facilities in the complex, so
most tutors don't haveto rely on public transportation to get home after
tutoring sessions. In addition, the tutoring areas themselves are spacious and
workable. Plus, it is close for the children, they can walk to and from tutoring.
Most of the children can be home in less than ten minutes ifter leaving

...
tutoring. During Chicago's freezing winters this is extremely important
because the children are close enough that the cold doesn't discourage them
from attending.

But most important in the success of this program are the kids'and the
tutors who have been involved over the years. The children want to learn.
They enjoy the relationships formed by tutoring and they like the activities.
One graduate'.summed up her feelings alsout the Program this way "I enjoyed ,
my tutoring teacher this year because she is a fun person to be with4.. I do feel '
that this program is very helpful because I have improved my reading at
school. At this t ing program you really get to meet a lot of people of
different races, different personalities and different actions, b y they all try to
help the children. If I had a younger brother or sister I would like to see them"
'attend this tutoring program." Many of These children have returned after
they graduated and volunteered their help as milk broys and have helped pass

out materials for the sessions.
.

e.

T re is one limit to entering the Program. there must be a tutor available.
The Program is a strict one-on-one program, or at least it tries to be and
usually succeeds. When there are absenares, usually around ten tutors and ten
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children a week, we match the tuiets and children without partners with each
Other. Then, any leftover children are taken to the tutoring office to work
under supervision on group activities or crafts, thus leaving the main body of
tutors to work undisturbed.

It is the hard work and dedication 'of the Program leaders Iaver the years
which has put so thorough a program on paper and into action. It is the tutors
who keep coming back year after year from whom these leadersare drawn. On
the steering committee of the Wards Program are four with over four years of

'tutoring experience, and among the tutorsare many with t wice that amount of
experience.

&

Most of these are Montgornery Ward employees. Among them are
management personnel, secretaries and administrative assistants, catalog
order stuffers and loading dock workers, and there are copywntefs, artists,
analysts and lawyers. Also there are some twenty to twenty-five tutors
annually from the Moody Bible Institute located several blocks from the
Ward complex Other tutors are former etployees, friends of employees, or
people who have just heard about the program. The only requirement to be a
tutor is that you caw, and you can attend 'regularly.

What is next for the Msntgomery Ward Program? Much of the effort this,
summer will be aimed at putting different activities into the time ;lots of last
year's activities, to avoid 'repeating ourselves two years in a row. Titus is an
annual process, but must be -thoteughly investigated. Also, we try not to
duplicate the kind of programs that the schools provide. .

, Another part of this summer's planning will be the annual reassessment of
the Program's supplies and reading materials. We will work closely with our
Right-to-Read Directors to add to DA- existing supplies and to upgrade our. .

reading materials: We will also pay close attention to the-suggestions of our
tutors in looking for new materials to work with. /

In addition to this, 'we will be working with the schools to recruit the
children ancho have tutoring information available for the tutors to use by the
time the sessions begin again in October. We start to recruit the children in late
July by sending out enrollment forms to the children who wereein last yeles
Program Aftesj.ki 'first return of enrollment forms vrenake contact, via
telephone, witj&the families that have not returned signed forms. We make
fiery possible effort to contact, these families so that we don't assige all of our
Irutors in October and then have three or four children,twho have been in the
program before, shcAv lip at the first session and not have tutors for them.
Atter we are feasonagiey surcwe have contacted all of the eligible returning
children, we contackiamilies who had tried to enroll their children the
previ_Ous year but we not admitted because of lack of tutors. Additional
'children are then recommended by the schools or sigri up at Chicago Housing

I.
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Authority management offices in the various,buildings. Our final number of
children is determined by"Ithe.nuMller of tutors we are able'to recruit.

One area we plan to improve during Our summer planning is 'our' tutor
orientations. The Wards Program shares much of its information with other
similar tutoring programs in ChicagO. Fourth .Presbyterian Church,
Continental Bank, Quaker Oats and LaSalle Street Lutheran Church all have
active tutoring programs. Eath program benefits from the others by sharing
ideas, experiences, materials and planning techniques. Each of the programs
starts in October and has orientations of-some sort in September. We are
workidg together and with the focal school district to set up a major tutoring
workshop in September for all of the programs. These, of course, then need'to
be reinforced by additional orientation seminars in our 'own program.

s.

Where do we need help? Almost everywhere'. The leaders of the Wards
Program and the leaders of the other programs mentioned are not professibn-
al educators. Nor do they have teachipg backgrounds. They are bankers,
ministers, secretaries, sales managers, or like myself, advertising supervisors.
We all have full-time obligations to our jobs in addition_to our tutoring
program responsibilities. The tutoring programs I have mentioned and the
Wards Progriin are well-planned and well-organized. They offer a great deal
of benefit to the children. But we can do better. We need the school's
assistance, but we need them to come tq us and offer it. There needs to be as
contact person either in the school district or at each local school whose
responsibility is to do the leg work within the school system to br
school's knowledge and assistance to the programs.

O

e

If there is no tutoring program operating in your area and you wish to sthrt
one, this, cooperation and encouragement will make it mtich easier for a'
program to get started, andrnake them effective much soone4.--

We at Montgomery Ward have already formed this working relationship
. with the Right-to-Read efforrnmd with the schools in Chicago. We have
benefited greatly from this association and therefore, so have the children we
tutor, but we think we will improv e our services as we broaden our relation-.
ship with the schools. The outlook seems goOd. Together we can help defeat
the educational disease, and soon, "Johnny will read."

4

4.
4
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